MATUL Course Outline Format Guidelines
April 14, 2007
There are several steps to developing a good course.  By working at these progressively, the workload is spread.  

1. The first step has been in the program design itself where course titles and content and suggested outcomes are documented on the MATUL website and on the database.

2. A course writer from each school to develop the course outline in greater detail before delivery (June 1 for first sem courses, Sept 1, 2007 for others and send to Encarnacao MATUL coordinator).  
3. Teamwork: The Encarnacao MATUL coordinator will connect you prior to this for dialogue with others developing the same course at partnering schools and after receiving the courses will integrate them, put them onto the web and get them out to each course writer for further review.

4. The actual development of the course activities and  lectures into a simple course handbook of 1 page per activity or lecture outline (include any graphics) (by Sept 30, 2007).
5. This may be supplemented by completing activity and lecture content in a comprehensive course handbook at completed by the end of your delivery of the course (Jan 1, 2008 for First Sem to MATUL coordinator).
The following format guidelines are suggested for all the course outlines being written for the MATUL program. The agreed-upon deadline for submission to Viv Grigg is Sept 01, 2007.  (Note from Viv: This needs to be July 1 for first sem courses). Adhering to these guidelines will help ensure comparability of structure across “provider” institutions (e.g. HBI, ATS).
In order to provide consistency across the curriculum, please write the course in MS Word using New Times Roman font, 12 point, single space, with 1 inch margins, bold sub-headings, and page numbers on bottom center.  (To make this simpler, set up your style sheet in word, so that this is the Normal style by going to Format/Styles and Formatting, then select a normal paragraph, then on the side bar click on select all and then click on the box above it with the example and modify the format).
A.
Heading  (Use Heading 2, and make sure it is set as Times Roman New 12 point, bold, left

1.
Name of institution, School/College, and Department


2.
Course number, course title, current year and semester, number of units

B.
Faculty Information


1. 
Full name, title


2.
Office location and hours 


3.
Contact information: email address; office phone and fax number

C.
Course Description

1.
A precise course description of approximately four lines (30-40 words). This should correspond to the course description included in the seminary/college/ university catalogue and on the MATUL website (We will change them on the website with agreement of the MATUL commission).
2.
[Optional] An expanded course rationale of approximately 3-4 paragraphs that explains what the course seeks to achieve, why it is of value to students, and how learning will take place (the methods). 

D.
Student Outcomes


List 5-7 key student outcomes as measurable demonstrations of student change (learning) in “head” (knowledge, awareness), “heart” (attitudes, values, character qualities) and “hands” (practical skills: e.g. in second language learning, culture learning, practitioner service learning). Students will then need the opportunity to demonstrate these outcomes through the course’s learning and assessment activities. Here are some examples:

· Explain from memory the six steps of ethical decision-making (This would be a bachelors level outcome, whereas at an MA level you might use “Explain the relationships between the six steps of ethical decision-making”).

· Analyze and evaluate the research base of two theories of spiritual formation.

· Demonstrate competence with a limited set of field-based culture-learning techniques (including participant observation and informal interviewing).

· Articulate a biblically informed framework for understanding and evaluating urban systems.
· Articulate concrete changes in personal attitudes and commitments toward members of your host [slum] community as a result of the practical training course. 
E.
Course Materials


Required Textbook(s) and Learning Resources (e.g. course guides, video clips, URLs, special equipment)

1.
Cite author/editor, title, edition, publisher and date, using APA format.

2.
For Web sites and other media and technology sources, identify by URL or other 
reference numbers.


3.
Provide information on source and availability. Be sure the required text materials 
are available at program site for student purchase. 

Recommended Textbook(s) and Learning Resources (e.g. course guides, video clips, URLs, special equipment)
F.
Learning & Assessment Activities
1.
Provide a clear description of each major activity designed to facilitate student achievement of the specified outcomes (e.g. subject presentations, group projects, field study, library research, report writing). This section merely summarizes the activities; detailed procedures will appear in a separate Course Manual (see below).
2.
Explain what resources (library, online, community) resources students may access to complete the assignment.

G.
Expectations & Grading

1.
Clearly state what you expect in terms of the factors that will contribute to 
students’ success in the course.

2.
Explain the distinctions between “A”, “B”, “C”, “D” and “F” work quality. 
Typically graduate credit is not given for the grade of “D” or “F”. 


3.
List the assignments (perhaps in a table), the number of points possible, and the 
“weighting” given to each assignment. 


4.
Include a grade scale. Example: 




100-95 pts = A

77-73 pts = C



94-92 pts = A-

72-70 pts = C-




91-89 pts = B+

69-65 pts = D




88-84 pts = B

64-0 pts = F




83-81 pts = B-




80-78 pts = C+

H.
Course Policies
Course policies include (a) expectations for workload (hours of “invested learning”), (b) class attendance, (c) participation in class activities, (d) conflicts with outside (work, family) responsibilities, (e) assignment completion, (f) make-up work, and (g) academic integrity.  While there may be some variations across the schools, we will work to see as near as possible that these policies will be consistent across all MATUL courses. A “boilerplate” will be created by the MATUL commission (then adjusted by each school) and inserted in this section or at the beginning of the overall MATUL program manual for students. 

I.
Course Calendar
The course calendar outlines the main course phases (e.g. “classroom” phase, “practical” phase) and the schedule of topics. It also includes any special dates for turning in writing assignments, giving presentations, conducting site visits, or completing an exam. Due to the “intensive” (6 hrs/day) format of most MATUL courses, students will not be able to do much, if any, “homework” during the classroom phase. Any “preparation” work that is assigned should be only what is critical for maximizing the day’s learning. 

Try your best to adhere to the following structure for the course calendar:

Classroom Phase I


Day 1: [Topic(s)]  [Date]

Preparation:

Class activities 

· [Brief descriptions of sub-topics or class activities (e.g. presentations, whole-class discussion, video viewing, in-class writing assignment, small group exercise)]

Day 2: [Topic(s)]  [Date]

Preparation:

Class activities 

· [Brief descriptions of sub-topics or class activities (e.g. presentations, whole-class discussion, video viewing, in-class writing assignment, small group exercise)]


Day 3: [Topic(s)]  [Date]

Preparation:

Class activities 

· [Brief descriptions of sub-topics or class activities (e.g. presentations, whole-class discussion, video viewing, in-class writing assignment, small group exercise)]


Day 4: [Topic(s)]  [Date]

Preparation:

Class activities 

· [Brief descriptions of sub-topics or class activities (e.g. presentations, whole-class discussion, video viewing, in-class writing assignment, small group exercise)]


Day 5: [Topic(s)]  [Date]

Preparation:

Class activities 

· [Brief descriptions of sub-topics or class activities (e.g. presentations, whole-class discussion, video viewing, in-class writing assignment, small group exercise)]

Practical (Fieldwork) Phase 

The initial “classroom” phase will consist of 30 hours (6 hrs/day x 5 days) of formal instruction and other classroom-based learning activities. That leaves approximately 130 hours of out-of-class learning that needs to be structured for learners. Depending on the subject focus of the course, these “fieldwork” projects might include directed reading of required materials, critical reviews, structured observations, participation in community events, informal or formal interviews, field note writing, library and/or Internet research, and research report writing. 

1.
In addition to the Course Outline, each course writer will produce a Course Manual that includes (a) topical lecture notes in outline form for students to follow and take notes during the “classroom” phases of the course; and (b) topic-related projects and tasks that will be completed during the “practical” phase of the course, allowing the lecture content to become “fixed” in direct community experience.

2.
Detailed procedures must be provided for each task or project in the Course Manual. Developing these tasks and projects will take place over time, so expect this manual to be a “work in progress,” continuously expanding as you administer the course and receive critical feedback from learners regarding the relevance of tasks and clarity of procedures. (A field project included in the anthropology course manual, titled “Sacred Ritual,” is attached. This project has expansive detail that has been developed over many years. Begin small, with sufficient detail, and allow each administration of the course to provide feedback that will help you to further refine the project.) 
3.
For each task or project, be sure to specify any reading, URLs, or equipment (like digital recorder or camera) that will support the fieldwork. 

4.
Provide clear and detailed procedures that lead students, step by step, through the task or project. 
5.
Provide clear instructions for how students should format the product or portfolio of products from their field work. These products typically take written form, but the presentational format can also be artistic (e.g. photo journal, drama, artwork with written description). If the product is a written report, specify the particular style (e.g. APA, MLA, or national equivalent) that the product is expected to conform to. 
6.
Provide clear assessment criteria by which course products will be judged (scored) and a grade assigned. For example, a report on the attached “Sacred Ritual” field project might be scored 1-10 points on the basis of completeness, observational detail, depth of reflection, reporting on conversation with one or more persons, quality of organization, grammar/punctuation, and supporting evidence /argument /example.  
7.
Try to embellish the Course Manual with attractive and well-placed graphics.

Classroom Phase II
Students completing the Classroom Phase I and the Practical Phase in one term will have the opportunity to report on their learning with their classmates at the beginning of the next term. This will typically involve one full day of classroom-based reflection, discussion, and creative presentation of coursework that integrates theoretical and practical learning.

Day 6: Reporting and Integration [Date]

Preparation:

Class activities 

· [Brief descriptions of class activities (e.g. oral presentations, whole-class discussion]

J. Bibliography

If you were to recommend 15-20 key texts, articles, monographs, videos, or Web sites as a “course library” for students, what would they be? These must be resources that are possible for students to access, either to expand their conceptual understanding of the subject during the term when the course is offered or as resource materials for their capstone project. Each item should be carefully selected and then ordered for the program site library (Lists of possible books are on the MATUL website, usually with a copy of the index page).
List items in alphabetical order and use the standard APA 5 format which can be found easily on the web.   Single space these, with the second line indented
Belmonte, Thomas. (1989). The Broken Fountain. Columbia University Press.
Chinas, Beverly. (1993). La Zandunga: Of Fieldwork and Friendship in Southern Mexico. Waveland Pres
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COURSE RATIONALE

Anthropology is the study of the self through the detour of the other.

— Source unknown

Ordinarily we are unaware of the special lens through which we look at life.  

It would hardly be fish who discovered the existence of water.  Students who had not yet 

gone beyond the horizon of their own society could not be expected to perceive custom 

which was the stuff of their own thinking.  Anthropology holds up a great mirror to man 

and lets him look at himself in his infinite variety.

— Clyde Kluckhohn 

Anthropology has a contribution to make to the formation of an educated person as it 

instructs us in the accomplishments and problems of the past, 

informs us of the organization of societies today, and 

teaches respect for diversity in the human condition 

as a prerequisite for a better world.  

— Johnetta Cole

Many of us are familiar with the oft-repeated challenge to “think globally and act locally.”  Unfortunately, most of us find this easier said than done.  To be able to think beyond the borders of our own cultural and economic backgrounds, we must have first experienced different sides of life. This is usually not a priority for most parents as they raise their children. Indeed, it’s a natural impulse for parents to guard their young from alternate worldviews and lifestyles in order to transmit their own. As a result, most of us are raised in neighborhoods, churches and school environments that are fairly homogeneous in terms of the types of people and cultural experiences represented there. While this provides a sense of predictability and ego-security, it tends to also limit our contact with those sufficiently different from us to lift our life horizons beyond that of what’s familiar.  

Part of what makes the college experience so significant is the opportunities to learn new things about ourselves by exploring the lives of those unlike ourselves. Some opportunities are classroom-based – for example, listening to lectures and reading about different fields of thought.  Other opportunities are present through a variety of study abroad programs that expose students to radically different environments overseas. Both types of learning experiences are important and worthwhile. Students’ international experiences, for example, oftentimes catalyze significant personal awareness and world understanding. But even the best books and overseas experiences can minimize or altogether neglect the need for an intimate, first-hand knowledge of the people themselves — their social history, family life, faith tradition, cultural practices, and the like. This is perhaps illustrated in the extreme by the report of two white missionaries who set off to Africa to “win the heathen,” but without ever crossing their street to invite the neighboring black family to a barbecue.  In this latter case, the sociological dictum holds true: The ones closest to us are oftentimes the ones furthest away.  

Anthropology for Everyday Life aims to convey a sense of the challenge and richness anthropologists feel as they discover other lifeways. While we will read accounts of and view videos about distant peoples, the core of the course invites us to participate in an intensely local strategy for “discovering” those unlike us in ways that can foster friendship, expose us to contrasting values and meanings, and enable us to understand our own selves in new ways. Especially for those considering cross-cultural or international careers, the task is to promote personal transformation capable of extending from our “innermost being” to the “uttermost parts of the earth.”  Sherwood Lingenfelter expresses this idea in his book Transforming Culture: “Cross-cultural workers must undergo two transformations. They must live transformed lives within their own cultures, and they must be able to see through their own cultural blindness to live transformed lives in the sociocultural environment of the people whom they serve” [emphasis mine] (212).
An underlying assumption of this course is that one of the compelling challenges in preparing students for intercultural or international vocations is to construct a knowledge and skill getting strategy that places them in regular, face-to-face encounters with diverse others and the alternate perspectives they offer. By stepping inside the heads and hearts of others, we place ourselves in a better position to understand what is common amongst us all, as well as what is distinctive. Certainly this is a primary goal of secular anthropology. But anthropology through the eyes of Christian faith takes our practice a step further. It urges us to acquire an intimate enough understanding and appreciation of cultural vantage points—including our own—so as to discern in each what Jesus would approve, what he would improve, and what he would reprove. This is a complex evaluative process, one that is rarely (if ever) completed. This course serves this process by moving us as learners from reading and video viewing to activities that emphasize observation, active inquiry, question asking, biblical reflection, and cultural appraisal. 
COURSE DESCRIPTION 

The overarching purpose of the course is to equip ourselves with a practical methodology for exploring the social and cultural reality of group members within local communities through the development of cross-cultural relationships combined with reflection on anthropological concepts and experiences. This is preparatory for entering into relationships of mutual learning and service with peoples throughout the world.
STUDENT LEARNING OUTCOMES

We cannot predict with any precision the actual outcomes of a course that involves the complex interplay of student ability and motivation, course materials (texts, articles, presentations), outside persons (cultural mentors), and the campus and community settings in which learning is activated. Some of the most profound changes (learning) are unplanned and spontaneous, the result of encounters with ideas and others that catch us by surprise. Nevertheless, as your course guide, I have certain expectations that relate to the direction of your learning. That is why I want us to take responsibility for—and be accountable to—a set of learning outcomes that can at least envision the kind of person we can grow into through this course.  

By the end of the course, students should be able to:

a. Articulate the concept of culture using a limited number of relevant terms as applied toward a particular group of people.

b. Articulate an awareness of oneself as a culturally conditioned human being.

c. Apply some of the basic insights and theoretical concepts offered by anthropology (e.g. the distinction between form and meaning, status and role, culture change) to an analysis of field experiences.

d. Demonstrate competence with a limited set of field-based culture-learning techniques (including participant observation and informal interviewing).

e. Demonstrate the ability to initiate and maintain a relationship with a “cultural mentor” — someone different from yourself in terms of native language, ethnicity/nationality, social class, and religious background.

f. Synthesize and describe social and cultural information about your cultural mentor, including their life story, family dynamics, relational network, and spiritual identity.

g. Explain the way that personal histories, life experiences, social relationships, and quests for meaning of the culturally different can become valuable resources for critically rethinking one’s own faith, politics, and cultural identity.

h. Articulate a biblically informed framework for understanding and assessing human difference.

Course Materials

Students are responsible to obtain regular access to the following required materials: 

Required

· Instructor-prepared Course Pack (Anthropology for Everyday Life) – for sale in Bookstore

· Elizabeth Warnock Fernea, Guests of the Sheik. (Anchor, 1965) – for sale in Bookstore

· Richard Slimbach, Transcultural Journeys. World Wise Books, 2005 – for sale in Bookstore

Recommended

· Diana Hacker. A Writer’s Reference. Bedford/St. Martin’s Press, 2002. 


As a “writing intensive” course, students will be expected to regularly refer to a style manual to guide the writing of their “analytic journal reports.”

LEARNING ACTIVITIES

1. 
Reflective reading

Topical reading. The readings assigned each week are to be completed and carefully reflected upon before coming to class. They analyze a range of anthropological topics—like culture, fieldwork, kinship, marriage, and religion—which we will discuss during our class sessions. Typically only one or two articles or book chapters will be assigned each week. Nevertheless, they are very important!  The concepts presented through the readings will correlate with the week’s topical presentation/discussion, providing us a theoretical “frame” for analyzing the information obtained through the interviews with our cultural mentor (more on that below).

Ethnographic reading. We’ll all read a single ethnography together (Elizabeth Fernea’s, Guests of the Sheik) during the first half of the regular course and in preparation for our first-hand exploration of Islam. In the 1950s, a newly-married American woman named Elizabeth Warnock Fernea accompanied her husband to a rural Iraqi village where he was performing field research for his doctorate in anthropology. This book describes her experiences. The adjustment for her was profound, because she lived in a mud hut with no indoor plumbing, didn’t speak the local language, and found it advisable to wear the veil in order to fit in with the local conservative Islamic community. In the book the author covers the day-to-day life of the women in the tribe, the process of slowly making friends with them as she learned their language, and the local Shiite religious observances that she shared in. She talks about the veiling of women, the practice of polygamy, the hard manual labor that is part of everyone’s life, the religious customs, the food that people eat, the structure of society, and the encroachment of modern “civilized” life on the traditional rural culture.

2.
Relationship building

It’s often been said that we actually don’t learn from experience, but from experience that is mulled over and related to some larger framework of how the world works. That framework of meaning is built up through ideas and concepts that are introduced through expert oral explanations or through academic materials (books, academic articles). That means that to really learn anthropology, we not only have to do anthropology through direct participation in field settings; we also need to think about what we’ve done (or are about to do) by “dialoguing” with academic experts on the subject. By keeping one foot in the “school” (by reading) and the other in the “field” (by forming relationships) we can participate directly in the most rewarding form of academic inquiry – generating knowledge on our own. 

The core of the course is a relationship that you, along with a partner, initiate and maintain with someone significantly different from yourself.  This person will serve as your “cultural mentor” as you complete a set of course “journeys” or field projects. These field projects will require that your mentor contrast you in terms of their first language, religious background, ethnicity or nationality, and social class.  For most of us it will mean that we find someone who: 

· Is not a native speaker of "standard" English; 

· Does not identify herself/himself as a Christian; 

· Is representative of a contrasting national or ethnic group; and 

· Is of poor or at least "blue-collar" economic status.  

We will discuss in class some of the ways to find and obtain the cooperation of a cultural mentor, but don’t wait until the last minute to explore possibilities. Start now to ask friends, neighbors, local shopkeepers, or representatives of APU’s AIM program for contacts, or the instructor for ideas. Although maximum support will be provided, it is ultimately your responsibility to formalize this relationship by the agreed-upon date, and then to maintain that relationship over several weeks so as to complete the assigned interviews. If you find yourself already attracted to a particular region, country or people (e.g. Muslims of India), why not try to find a representative locally (e.g. at a local Indian restaurant or market or the mosque a couple blocks south of APU on Citrus Ave.) to assist you.  You must then ask this person to make a commitment to you for 4 one-hour “conversations.” 

3.
Covenant partners

Experiential learning is not without its personal risks and fears. To provide us with support, accountability, and the opportunity for shared experience, you will be asked to “partner” with one other classmate in conducting the journeys. These partners will covenant (solemnly agree) to faithfully complete the tasks of planning, interviewing, and debriefing each week’s journey. Though the two partners will share one cultural mentor, each will write up and submit their reports independently. 

4.
Field “journeys”
Course “journeys” or field projects are organized in the required Transcultural Journeys text. They enable us to observe, ask questions of, and otherwise investigate various aspects of our cultural mentor’s life. The aim is to see and understand reality from another’s point of view while developing understandings, attitudes, and skills that are transferable to any place or people in the world.  

You will conduct and de-brief four interviews with your cultural mentor, write a set of field notes (in a personal field notebook of some kind) and then compose an analytic journal report (AJR) derived from those field notes. (The full field notes will typically run 4-5 pages in length, and the AJRs 3-4 pages in length.) This three-step procedure of interviewing, writing field notes, and then composing formal reports provides actual practice with the type of writing done by professional anthropologists. These combined products will meet or exceed the minimum standards for a “writing intensive” course at APU, and will be supported by instruction in the writing process, a system for self-editing one’s work, and systematic feedback from the instructor. The APA or MLA style of referencing is acceptable for your papers. Papers are to be typed in 12 pt font, spaced 1.5 (not single spaced) and paginated. Each paper should also include the title of the paper and the Journey number. Again, visits to the Writing Center are strongly encouraged.

* Important note: Carefully review “Writing the Journey” (in Transcultural Journeys) for detailed instructions.  Field notes and AJRs will be scored on the basis of completeness, organization, level of descriptive detail, grammar/punctuation, and evidence of critical interpretation (relating concepts from the readings to descriptive data).

5. Oral ethnography

During our final course session each research pair will present a final oral ethnography.  The “Oral Ethnography Guidelines” are attached to this syllabus.

EXPECTATIONS & GRADING 

Teaching and learning involve a true partnership, with responsibilities incumbent on both teachers and learners. As your teacher I try to be impartial and objective. While human beings are much more than what they reveal to others or produce, they can be judged on the basis of their achievements. Your final grade in this course will primarily (though not exclusively) reflect the quality of the work you submit to me for evaluation. The quality of that work, in turn, reflects a combination of your talent, effort and achievement, not effort alone. Different students may earn very different grades, even though they expend the same amount of time and energy.  That said, I attach the following meanings to “A”, “B”, “C”, “D” and “F” student grades: 

	A 
	Outstanding performance: virtually perfect attendance; always prepared for class with all assignments completed; shows intrinsic interest in the class and subject, asks penetrating questions or offers thoughtful reflections in class; demonstrates exceptional intelligence and insight with unusual creativity; earns high scores on course assignments—usually the highest in the class. 



	B 
	Above average student in terms of attendance, preparation, attitude, initiative in asking questions, time management, and assignment quality.



	C
	Average or typical student in terms of attendance, preparation, attitude, initiative in asking questions, time management, and assignment quality.



	D
	Below average or atypical student in terms of attendance, preparation, attitude, initiative in asking questions, time management, and assignment quality — minimally passing in performance.



	F
	Repeat course.  Inadequate/insufficient performance.




Tracking Your Performance

	Assignment
	Points Possible
	Points Earned

	Task 1: “Multicultural Jesus… and Me”
	5
	

	Task 2: “The Ethnographic Journey”
	5 pts x 3 = 15
	

	Task 3: “Oral Ethnography”
	5
	

	J1: “Learning to Look”
	5
	

	J2: “Sacred Ritual”
	5 pts x 2 = 15
	

	J3: “Befriending Strangers”
	5
	

	J4: “Life Story” 
	5 pts x 2 = 10
	

	J5: “Ties That Bind” 
	5 pts x 2 = 10
	

	J6: “Family Matters”
	5 pts x 2 = 10
	

	J7: “Spiritual Identity”
	5 pts x 2 = 10
	

	J8: “Cultural Appraisal”
	5 pts x 2 = 10
	

	Total:
	100
	


Grades will be calculated on a 100-point scale as follows: 

100-90 points (A);  89-80 points (B);  79-70 points (C); 69-60 pts (D)

COURSE POLICIES

· Workload. The course consists of 15 weeks @ 3 hours/wk, for a total of approximately 40-45 hours of in-class time. The standard formula for undergraduate out-of-class work is 2 hours for every hour in class per week (or 2 x 3 = 6 hours each week). Reading and writing assignments have been selected to require a learner of average ability 5-6 hours each week to complete well.
· Class attendance. Class will begin and end at the time specified in the Class Schedule. Attendance is expected at all sessions, and roll will be taken at each class meeting. If you are not present, you can’t contribute; without your contribution the learning process for all suffers. 

"Students may miss up to a week of class (3 hours) with no penalty for APU sponsored activities.  For athletes, please notify the coach if they exceed this limit. Students are to arrange their class schedules ahead of time such that they will not miss more than 3 hours of any one class. Any absence beyond three hours can be counted as unexcused, even if for an APU sponsored event.”

Absences. There will be two (2) allowed absences without penalty for the semester. Students missing a particular class session will be responsible for obtaining the information discussed during that session from a classmate. The two absences cover all personal crises, required events, and good deeds: break-ups with boyfriend or girlfriend, failed alarm clock, crashed computer or printer, wedding back home, special athletic or music event, friend needing ride to hospital, roommate needing counseling, aid to a homeless person, or just a “bad day.” Please do not report these personal stories in an effort to get an absence excused; simply remember that your two free absences cover all personal issues. Any additional absences will each be penalized 5 pts off your final grade unless they are under emergency medical circumstance that I am notified of and can be verified by a note from a physician (include name and phone #). A general note from Health Center does not suffice.  

Tardies. Any students coming late will be marked “tardy.” Two tardies constitute one absence. Students arriving 15 minutes late or leaving early without prior notification will be marked “absent.” If you arrive to class late, after roll has been called, it is your responsibility to notify me as soon as that class is over in order for your absence to be changed to a tardy.

· Techno-toys. One of the main reasons we gather together face-to-face—instead of conducting class on-line or as a one-on-one tutorial—is to benefit from the experiences, ideas and questions of others. If you are listening to an iPod, talking on the phone, or multi-tasking on a laptop, your attention tends to be diverted away from contributing to and learning from your classmates. For this reason, no cell phones, iPods or laptops are to be used in class. 

· Assignments. All course assignments are due on the specified date. Each late assignment will carry a 1-point penalty and will only be accepted up to one week after they are due. This strictness regarding the submission of completed assignments is to guard you from procrastination and falling behind in your fieldwork.  

· Support services. Students in this course who have a disability that might prevent them from fully demonstrating their abilities should meet with an advisor in the Learning Enrichment Center (ext. 3849) as soon as possible to initiate disability verification and discuss accommodations that may be necessary to ensure full participation in the successful completion of course requirements. 

· Academic integrity. Honesty is fundamental in all academic activities, and those privileged to be members of a university community have a special obligation to observe the highest standards of honesty and a right to expect the same standards of all others. Academic misconduct in any form is inimical to the purposes and functions of the University and therefore is unacceptable and rigorously proscribed. Academic misconduct includes (a) cheating (using unauthorized materials, information, or study aids in any academic exercise), plagiarism, falsification of records, unauthorized possession of examinations, intimidation, and any and all other actions that may improperly affect the evaluation of a student's academic performance or achievement; (b) assisting others in any such act; or (c) attempting to engage in such acts. Carefully review the APU policy on academic dishonesty (below) before beginning course assignments. Students found involved in cheating or plagiarism will receive an automatic “F” in the course.

The mission of Azusa Pacific University includes cultivating in each student not only the academic skills that are required for a university degree, but also the characteristics of academic integrity that are integral to a sound Christian education.  It is therefore part of the mission of the university to nurture in each student a sense of moral responsibility consistent with the biblical teachings of honesty and accountability.  Furthermore, a breach of academic integrity is viewed not merely as a private matter between the student and an instructor but rather as an act which is fundamentally inconsistent with the purpose and mission of the entire university. A complete copy of the Academic Integrity Policy is available in the Office of Student Life, the Office of the Vice Provost for Undergraduate Programs, and online.

· My commitment to you.  As your instructor, I commit myself to preparing a relevant and challenging curriculum, to being available to encourage and problem-solve when needed, to score student products carefully and fairly, and, in the event of an unforeseen absence, to arrange for a responsible substitute.  Though I don’t anticipate doing so, I retain the right to change (modify, substitute, delete) course assignments and their point values.

Course Calendar
Rev 01/07

Week 1: Course introduction   [01/11]
· Getting to know each other

· Understanding course content and processes (complete “Course Profile Review”)

· The “big messages” of anthropology

· Select a partner for ethnography selection/discussion; exchange contact info

Week 2: The multicultural journeys of Jesus [01/18]

· Jesus as “border crosser” at the Galilean borderlands (see Kraybill)

· The journey out of ethnocentrism (see Slimbach)

· Task #1: In-class writing assignment. “A Multicultural Jesus ... and Me” (on Kraybill and Slimbach)

· Preview Journey 1: “Learning to Look”

Preparation: 

· Read: Donald Kraybill, “Inside Outsiders” (from The Upside-Down Kingdom) — anthology

· Read: Richard Slimbach, “The Transcultural Journey” (from Transcultural Journeys) 

· Extra: “Images of God’s Many-Cultured Kingdom” — anthology

· Prepare for the in-class writing assignment. 

Week 3: Exploring culture, American style   [01/25]

· Debrief Journey 1: What do we mean by “American”?

· Levels of culture and cultural values

Preparation: 

· Read Fernea, Guests of the Sheik (Part I)

· Read: Faul, “The Xenophobe’s Guide to the Americans” — distributed in class

· Journey #1: “Learning to Look.” 

Noticing (observation) is a common but extraordinary activity. We continually monitor our social environments in order to manage ourselves and negotiate “appropriate” behavior. We can choose to call attention to certain features in order to explore their meanings of what we see. Arrange to spend at least two hours observing a large group of people in a particular field setting and writing down what you observe. This could be a mall, the beach, a sports event, a crowded park or restaurant, a community celebration, or an outdoor market. This exercise is mostly to get you used to the challenge of writing down information when a lot of things are going on. Start with a panoramic survey of the setting; then select a small corner and notice everything you can about it. What you choose to pay attention to is ultimately up to you. Here are some ideas:

· Shut your eyes and just listen to the sounds around you. What do you hear? 

· How are folk relating to each other? How much personal space is required? What gestures are used? 

· What styles of dress predominate among what types (age, gender, ethnicity) of people?

· What activities are taking place? What comes first, second, third, and so on.

· Eavesdrop. Listen to conversations and notice who starts them, who stops them, what topics or issues are discussed, and who talks the most.

· How do all these things come together in that particular place? How do the sounds, the people, the dress, and the conversations mesh with the walls, furniture, lighting, and layout of space?

· How does who you are affect what you see? What would be especially noticed in this setting by a young child, a dog, a hungry bird, a photographer, a policewoman, an anthropologist? What would a poor person notice? How is it different from what a rich person might notice? 

Type your notes and bring them to class, as well as a brief (2 page) reflection on how your observations illustrate Stephanie Faul’s own analysis of American behavior. Aim for 5 examples. Be specific. Strive for detail. Provide direct quotes from Faul.

Week 4: Doing anthropology [02/01]
· A brief history of anthropology

· The basics of fieldwork (noticing, remembering, organizing, describing) 

· Ethnography at the service of humankind (Video: “The Nature of Anthropology”)

· Preview Journey 1 (“Sacred Ritual”)

Preparation: 

· Continue reading Fernea, Guests of the Sheik (Parts II & III)

· Read: “Lessons from the Field” (George Gmelch) 

· Make plans with at least one classmate o attend an Islamic mosque service Friday afternoon (1-3pm). 

Week 5 & Week 6: Sacred Ritual   [02/08; 02/15]

· Task #2: In-class writing assignment: “The Ethnographic Journey” (on Guests of the Sheik)
· Religion in practice: forms and meanings

· View: “Scared Rules & Rituals” [VCBL600.S23]

· View: “Living Islam: Foundations” [BP50.L58 1993v.1]

· Christ and other faiths: finding truth in all the wrong places

· Preview Journey 3: “Befriending Strangers”

Preparation: 

· Read: Elizabeth Warnock Fernea, Guests of the Sheik (Parts IV, V & VI)

· Read: “Welcome to My Mosque” — anthology

· Read: Jessica Sully, “Sacred Ritual” [student sample] 

· Preview and set up Journey 2: “Sacred Ritual” — in TJ 
For the next two Fridays (1-3 pm) we will be visiting, in pairs, an Islamic mosque in the San Gabriel Valley (see “Appendix B: Exploring Sacred Ritual”). Like last week, our focus will be on observing the place and the people as the basis for interacting with members on a personal level. But unlike last week, we will be “vulnerable observers” -- fieldworkers who spell out and work through our physical, emotional and spiritual involvement with those of a different and largely misunderstood religious community. (1) Decide on a mosque to visit and arrange to walk or car pool there. (2) Carefully review the “Sacred Ritual” guide before attending the service. (3) While in the setting, follow the guide carefully in taking notes that can be expanded into full field notes after leaving the site. (You’ll have two weeks to do this.) Identify at least 4-5 cultural forms (e.g. physical environment, order of service, prayer or meditation ritual, styles of communication, theological interpretations) that confuse you or make you feel uncomfortable. (4) Explore the particular meanings that members attach to these forms with one or more congregants directly after the service. (5) Consider asking a congregant to serve as your cultural mentor. Take initiative in introducing yourself, explaining the project, and requesting their participation. (Remember: It is your responsibility to find a cultural mentor by week 6.)
Following each site observation and conversation with congregants, sit down to write full-field notes, organized in two parts. In Part 1, describe your expectations previous to entering the setting, and then the setting in terms of its four categories of cultural “forms”: (a) the physical environment, (b) the people, (c) the events and activities, and (d) the rules of behavior. In Part 2, interpret these (or other) forms in terms of the “meanings” explained to you by one or more congregants. In the Conclusion, describe 2-3 forms or practices that continue to confuse or discomfort you. The paper will be scored 1-10 points on the basis of completeness, observational detail, depth of reflection, your conversation with one or more persons, quality of organization, grammar/punctuation, and supporting evidence /argument /example.  
Week 7: Obtaining a Cultural Mentor [02/22]
· Debrief Journey 3

· Developing and sustaining field relations

· Preview Journey 4: “Life Story I” and Kraft reading

Preparation: 

· Read: “Knowledge, Friendship & Wisdom” (from Strange Virtues) — anthology

· Read and complete Journey 3: “Befriending Strangers”— in TJ
· Write a brief 2-3 page paper that responds to the following 10 questions:

1. What kind of person did you seek out as a cultural mentor?  What will make them a “good informant”?

2. Where did you find this person?

3. How did you introduce yourself to your mentor? What one- or two-sentence “account” did you give?

4. What would you like to learn from your mentor over the next few weeks? 

5. What means will you use to record and preserve the information shared by your mentor?  

6. 
How do you expect the rapport- and trust-building process to unfold with your cultural mentor? As you think about the factors that influence trust (like motives, goals, genuine interest, confidentiality, the ability to just hang out), which are likely to pose the greatest personal challenge for you? Which are likely to be easiest for you? 

7. How you find yourself emotionally at this stage of locating or starting relationship with a cultural mentor? 

8. In what ways can you imagine “repaying” or thanking your mentor for their time and energy? 

9. What political and ethical issues do you anticipate? How would you deal with them? 

10. Have you known anyone who wanted to surrender their native identity and “go native” in a foreign culture? In what ways do you consider this a healthy or unhealthy thing to do?  

Week 8
There will be no on-campus class meetings this week due to my participation in the annual meetings of The Forum on Education Abroad in Austin, Texas. Instead, please arrange a preliminary face-to-face meeting with your cultural mentor to discuss (1) regular meeting place and time; (2) length and format of interview; (3) issues of confidentiality and anonymity; and (4) any other questions that your mentor or you might have.

Week 9:  Life Story I [03/08]

· Debrief “Life Story I” 

· Preview “Life Story II” 

· Socialization and life stages 

· Interviewing tips and descriptive questions

· View: Four Families [60 min.] A comparison of families in India and France (Part 1) and Japan and Canada (Part 2), centering on a year-old baby in the family of a farmer. How child rearing, physical handling, discipline and affection contribute to character. How national characteristics are related to early home experiences. 

Preparation: 

· Read: Charles Kraft, “Life Cycle” (from Anthropology for Christian Witness) — anthology

· Optional: Model interview by Tillman-Healy, “Life Projects” — anthology

· Preview and begin Journey 4: “Life Story” (including the pre-journey activity) — in TJ

Week 9:  Life Story II [03/15]

· Debrief Journey 4: Insights on the formation of cultural selves 

· Writing field notes

· Preview Journey 5 “Ties That Bind”

Preparation: 

· Read: “Writing the Journey” guide – in TJ
· Complete Journey 4: “Life Story” (including the pre-journey activity) — in TJ
[The journey report should be no longer than 4-5 pages, organized in “description” and “interpretation” sections. Be sure to integrate ideas and contrasting illustrations from the Kraft reading and the Four Families film.]

Week 10: Ties That Bind [03/22]

· Debrief Journey 5

· Describing and classifying relations (kinship terminology)

· View: “Kinship & Descent” (30 min. each) [VCGN487.K538 – 2 parts]

· Preview Journey 6: “Family Matters” (descent and inheritance, residence, authority, spouse selection, marriage, gender-based roles)

Preparation: 

· Read and complete Journey 5: “Ties That Bind” (including the pre-journey activity) — in TJ 

· Important: Re-draw and photocopy the tree diagram. You’ll need a copy to use in the next interview. 

Week 11: Family Matters   [03/29]

· Debrief Journey 6

· Cultural contrasts: descent and inheritance, residence, authority, spouse selection, marriage, gender-based roles

· Preview Journey 7: “Spiritual Identity” 

· Closing field relations

Preparation: 

· Read: Charles Kraft, “Family” (from Anthropology for Christian Witness) — anthology

· Rent from Blockbuster and view with your partner: Monsoon Wedding [The story of an upper-middle-class Hindu Punjabi joint family in Delhi, India that features a web of family relationships that knit and break leading up to a wedding.] 
· Read and complete Journey 6: “Family Matters” — in TJ
[The AJR should be no longer than 4-5 pages and organized in “description” and “interpretation” sections. It should integrate insights and illustrations from the Kraft reading and from the Monsoon Wedding film that contrast that of your mentor in relation to family type, security vs. freedom orientation, spouse selection, gender roles, marriage ceremony, gift exchange, etc.]

Easter Break: Monday, April 02 – Monday, April 09
Week 12: Spiritual Identity [04/12]

· Debrief Journey 7

· Class activity: “Encountering Other Faiths” – anthology
· Preview Journey 8: “Cultural Appraisal”
Preparation: 

· Read: Norman Kraus, “Relating to People of Other Faiths” (from An Intrusive Gospel?) – anthology

· Read: Chandler, “Mazhar Malouhi: Gandhi’s Living Christian Legacy in the Muslim World” – anthology

· Read and complete Journey 7: “Spiritual Identity” — in TJ 

[This final journey is an opportunity to explore, not only the ways your mentor answers the “big questions” of life, but also how your own attitudes and theological beliefs either facilitate or impede authentic conversation with those of other faiths. Like the others, divide your 4-5 page journey report into “description” and “interpretation” sections. In the interpretation section, process the theological ideas introduced by Kraus and the witness of Mazhar Malouhi. Which ideas encourage and inspire you? Which are you still reticent to embrace?]

Week 13:  Culture Contact & Change [04/19]

· Personal culture change in relation to the character of the kingdom

· Global cultural change: migration and transnational culture

· View: Oaxacalifornia (57 min.) or Transnational Fiesta (61 min.) 

[Are the members of the family in Oaxacalifornia American or Mexican, both or neither? On what grounds would you make a determination? What does it cost them (in economic and other terms) to keep a grounding in both cultures? What are the benefits?]

Preparation: 

· Read: Kwame Anthony Appiah, “Moral Disagreement” (from Cosmopolitanism) – anthology

· Extra: Slimbach, “First, Do No Harm” – anthology 

· Complete Journey 8: “Cultural Appraisal”

Week 14: Finale [04/26]

· Task 3: In-class oral ethnographies
· Course evaluation
Preparation: 

· Schedule a meeting with your partner to prepare the oral ethnography, including the one-page outline.
· Consider inviting your mentor to the presentation, and perhaps bringing some of your mentor’s favorite indigenous music, drink or snack food to share with the class.
Ethnography Bibliography

Some of you might want to do even more ethnographic reading, and the list below can serve as a guide to selecting other materials. The list represents a range of communities from North America, Asia, Africa, and Latin America, including cosmopolitan urban and rural traditional societies, recorded by women and men. 

Lila Abu-Lughod, 2000. Veiled Sentiments. University of California Press,. [Bedouins of Egypt] 

Serena Nanda. 1998. Neither Man Nor Woman: The Hijras of India, 2 ed. Wadsworth Publishing, 1998. [India]
Jean Briggs. (2005) Never in Anger: Portrait of an Eskimo Family. Harvard University Press. [Inuit Eskimo]
Anne Fadiman (1998). The Spirit Catches You and You Fall Down. Farrar, Straus and Giroux. [Hmong in America]

Theodore Bestor. (1989). Neighborhood Tokyo. Stanford University Press. [Tokyo, Japan]

Philippe Bourgois (1995) In Search of Respect: Selling Crack in El Barrio. Cambridge University Press. [Urban America]

Carol Stack (1997). All Our Kin. Harper and Row, 1997. [African Americans]

Paul Farmer (1993). Aids and Accusation: Haiti and a Geography of Blame. University of California Press. [Haiti]

Setha Low (2000).  On the Plaza: The Politics of Public Space and Culture. University of Texas Press,. [Costa Rica]

Nancy Scheper-Hughes. (1993). Death Without Weeping: The Violence of Everyday Life in Brazil. Berkeley: University of California Press,. [Brazil]

James Scott (1985). Weapons of the Weak: Everyday Forms of Peasant Resistance. Yale University Press. [Malaysia]

Elenore Smith Bowen. (1954). Return to Laughter. Anchor Books. [West Africa]

Kenneth Good, (1997). Into the Heart: One Man's Pursuit of Love and Knowledge Among the Yanomami. Prentice-Hall. [Yanomama Indians of Amazon]
Majorie Shostak (1981). Nisa, The Life and Words of a !Kung Woman. Harvard University Press. [!Kung tribals from southern Africa’s Kalihari desert]

Beverly Chinas. (1991). La Zandunga: Of Fieldwork and Friendship in Southern Mexico. Waveland Press. [rural Zapotech society of Mexico]

Thomas Belmonte (1989). The Broken Fountain. Columbia University Press. [slum community of Naples, Italy]

Khaled Hosseini (2003). The Kite Runner. Riverhead Books. [Afghanistan]

Andrew Pham  (1999). Catfish and Mandala: A Two-Wheeled Voyage Through the Landscape and Memory of Vietnam. Picador. [Vietnam]

Sacred Ritual

[image: image1.wmf]
A religion is a unified system of beliefs and practices relative to sacred things, that is to say, 

things set apart and forbidden –  beliefs and practices which unite into one single moral community …  

— Emile Durkheim, The Elementary Forms of the Religious Life
On the Hawaiian island of Maui, in a kapu or sacred enclosure of an ancient Kahuna temple, several women and men are dancing to their god Lono.  Their dance is the ancient form of hula, performed in the hope that Lono will grant their desires if he finds their dance pleasing.  

In the Himalayan state of Nepal, in front of a Durga temple in Kathmandu, a goat is tied to a stake.  It will be sprinkled with sacred water, chanted over, marked with scarlet kumkum powder, and then slaughtered as an offering to the Great Mother Durga.

In Chinese temples in Singapore, lines of worshippers offer joss sticks before the altar of the Jade Emperor while others burn piles of hell money in sacred furnaces so their ancestors will have cash in the other world.  

On the sanctified turf of one of suburban Chicago’s Protestant megachurches, the faithful are encouraged to participate, not only in Saturday and Sunday services, but also in weekday Bible studies, prayer breakfasts, potluck dinners, youth groups, an Alcoholics Anonymous meeting, and outreach ministries.  

Meanwhile, in any one of the city’s 50-odd mosques, Muslims pray towards a mustaba, an inset empty space that is in the center of one wall.  This notes the direction of Mecca, a place far away in Arabia where resides the Kaaba, a large black tabernacle that is the center of the faith.

These and countless other representations of sacred ritual throughout the world suggest that religious organizations do more than merely assemble members on the basis of shared geography and common belief.  They also supply the seemingly non-useful and non-practical rhythms, artistic expressions, and ritualized ways to affirm meaning in one’s life.  Swaying the body, sprinkling holy water, carrying a banner, moving objects on an altar, kneeling with others, speaking to deities, listening to sacred stories, reciting in unison, observing taboos, and making offerings – these sorts of ritualized behavior are common to religions throughout the world.  They not only express the highest hopes and the deepest fears of congregants, but also shape the way they think and feel and act.  These practices involve the idea that there is something more to the world than meets the eye.  In their regular performance, they promise to produce a stronger, more virtuous character.  

Enacted in the communion of a local congregation, sacred ritual provides a safe haven and a spiritual home amidst a secularizing, hyper-paced present and an uncertain future.  While the physical place is oftentimes regarded as hosting the divine presence in unique ways, it isn’t as important as its capacity to bring together a company of believers in ways that rehearse the tradition and inspire personal spiritual practice.  The particular sites are the means for linking local soil and local memory in a sacred vision of life.  

RELIGION IN MODERN SOCIETY

The proliferation and revitalization of religious commitment in modernizing societies worldwide has caught many social observers off-guard.  They assumed that with the expanding influence of Western styles, values, technology, and popular culture on the world’s cultures, indigenous cultural traditions, including religious practices, would erode.  In fact, the opposite has occurred, especially in North America.  One need only consider the astonishing variety of religious services conducted in hundreds of thousands of Christian churches, Jewish synagogues, Hindu and Baha’i temples, Islamic mosques, and Buddhist meditation centers that surround us.
  

Apart from these older religious institutions are the hundreds of exotic “new religions.”  Many of them are new manifestations of older religions from East and South Asia that took root with disaffected seekers in the 1960s and 1970s. 
  Today public life is virtually saturated with self-analysis, massage, yoga, acupuncture, aromatherapy, psycho synthesis, encounter sessions, channeling, pyramids, crystals, and the like.  Organizations like the Inner Peace Movement, Scientology, Lifespring, Arica, Silva Mind Control, Erhard Seminars Training (or est), among many others, have involved upwards of 10 percent of the American public in one way or another.  

Members of these religious movements do not just live in other lands; they reside next door.  Their children attend the same schools and shop at the same stores as the children of the mainstream religious culture.  Their ritual centers are not only across the globe, but also across the street.  Their hallowed places can vary greatly – from retreat houses to sweat lodges, historic cathedrals to nondescript office buildings, huge caves to holy mountains.  Though physical sites are typically consecrated for the public performance of religious ritual, many forms are intensely private.  Growing numbers of Americans are at odds with organized religion.  Seeking “spiritual satisfaction in a secular way,” they set up altars in their own homes or on portions of earth.  For others, dedicated spaces aren’t at all essential to their spiritual quest.  The act of riding a bike, tending a garden, or painting nature scenes on canvas can itself create the necessary space to pursue a sense of the sacred.  They prefer to describe themselves as spiritual, but not religious.  

Taken together, these radical shifts in the American cultural and religious character signify the collapse of the long-standing Judeo-Christian consensus in public life.  The rift is no longer between Protestants and Catholics or Christians and Jews.  It is now more fundamentally a disagreement over the sources of moral truth.  On any given city street, one person’s dominant source of moral guidance may be a particular spiritual or religious tradition, while another’s might be the culture of secular modernity (rooted in a belief in the autonomous exercise of human reason, technological power, and conspicuous consumption).  

Still others will construct their life compass from elements blended together from various spiritual traditions, cultural value systems, and organic, New Age-ish cosmologies.  Not long ago I met someone on a Los Angeles bus who was born of mixed-race (Anglo and Chinese) parents and worked as a computer programmer.  He explained to me how he regularly listens to world beat music, periodically attends church services, reads the I Ching, practices yoga, and identifies himself as both a child of God and an intergalactic cultural force field!  His was a smorgasbord, “pick and choose” spirituality.  Needless to say, the way that he expresses his personal relationship to the sacred makes religious categorization extremely difficult.

This kind of religious mixing is not exclusive to the West.  In urban centers throughout the Majority World
 as well, ethnic and religious heritages intersect and intermingle.  Persons borrow liberally from their surrounding social environment, resulting in fuzzy edges and hybrid identities.  Consequently, one no longer studies isolated, cradle-to-grave cultures.  The people we observe or interview on a given day may present us with a mixed and often conflicting set of selves whose source is everything from their grandparent’s faith to a Hollywood fantasy.  Be prepared for culture inquiry that one commentator likened to “studying snow in the middle of an avalanche.” 

EXPLORING SERVICES OF WORSHIP

Educational travelers intent on comprehending the world’s great religious families should not content themselves with an abstract intellectual understanding.  Just as Christianity, as a religious system, only exists through thousands of different denominations and millions of different congregations, so Hinduism, Islam, Buddhism, and New Age-ism take on concrete life primarily through numerous denomination-like organizations and centers.  Within their houses of worship and meditation, adherents rehearse their fundamental beliefs about God and the world.  They discuss pressing concerns of everyday life like the education of their children, the needs of the community, and serious ethical issues.  In private conversations and public forums congregants express the memories, fears, and aspirations that are shaping them as persons.  In short, religious services provide cultural inquirers an almost ideal platform for watching how people seek to understand, explain, and respond to the world around them.  These are aspects of our host group’s life that might otherwise remain remote and inaccessible.  

This journey will take us to such meeting places—whether a mosque, temple, synagogue, church, or center—that are sanctified or “set apart” by a community of faith for the performance of religious ritual.  The life of the groups inhabiting these sites might be hierarchical and exclusive, prescribing behavior by a formalized set of rules.  Or it might be identified with more functional, non-religious looking buildings (like homes or office buildings), more casual dress, and a “whomsoever will may come” orientation to the surrounding community.  

Regardless of the religious community, expect the services to share a number of common features:

· They take place in special dedicated places (cathedral, temple, mosque, mountain, etc.).

· They display particular objects (like crosses, Buddha statues, talismans, or holy texts) that symbolize an event or a holy person, or are vested with the power to drive away evil or bring blessing.

· They involve a definite sequence of ordered events. 

· They rehearse particular beliefs about the nature and historical deeds of supernatural powers. 

· They include patterns of language and ritualized behaviors (e.g., greetings, worship, recitations, prayers, songs, washings, confessions, exorcisms, supplications, offerings, sacrifices).

· They function to intensify social bonds between members and to ask for blessings or aid (e.g., to protect against misfortune, to heal someone, to bring rain, to make crops grow, to receive salvation). 

Move through the journey guide at a pace that allows you to get strategically situated—physically and socially—in the setting.  Keep your learning goals clear in your mind as you look for (or respond to) opportunities to note recurring patterns of behavior, and to make acquaintances with members. Both will be necessary to better understand the religious experience of your chosen group.  

MATERIALS & EQUIPMENT 

· A small, spiral notebook with pencil or pen

· A larger, durable field notebook (e.g. composition book)

· Textual resources on a particular religious tradition

GENERAL PROCEDURE

1. Select a religious site. Your first task is to identify the religious site(s) of particular interest to you.  These may be temples, churches, mosques, synagogues, shrines, gurdwaras, or other religious places in your host community.  If you are without leads, you might inquire about the presence and location of a particular religious group from someone in the community.  In modern societies, you might also thumb through a telephone book (“Yellow Pages”) under “churches,” “religion,” or an equivalent category for a directory of religious organizations in the listing area.  

2. Arrange observations.  Plan to make a series of visits to the place of meeting, perhaps concurrent with completing other journeys.  This will allow you the time to move from mere observation of the physical setting, attendees, and rituals, to selective participation with members in those rituals.  If working as a research team in a locale having several congregations affiliated with the same religious group (e.g., Roman Catholic churches in Guadalajara, Mexico or Islamic mosques in Ankara, Turkey), members can divide themselves among different congregations, conduct their study in the manner suggested below, and schedule regular team meetings to compare their findings.  Prior to visiting the center, it is wise to make at least telephone contact with one of the leaders of the community.  After identifying yourself, explain your purpose in visiting.  Inquire about the best time to observe the service, what is appropriate attire, and perhaps someone who might orient you to the service when you arrive.  

3.
Give an account. After determining where and when the services of the religious group are held, visit the meeting in person and informally observe the event.  Chances are a “regular” will notice that you are a visitor and inquire concerning your presence in the service.  Most congregations of whatever religious tradition will be flattered to have an outsider express interest in their activities.  If a congregational member approaches you, or you initiate small talk with a member and they introduce you to the leader, be prepared to give a personal “account” of who you are and what your intentions are in as straightforward and honest of terms as you can.  Keep your statement of purpose simple and brief (e.g., “I am a long-term visitor to [community/country] and am interested in learning about the practices of [religious group]”).   Be careful not to pass—intentionally or unintentionally—as potential converts.  Having to expend energy to manage a disingenuous role will only hamper your culture learning and potentially jeopardize your credibility in the larger community.

4. Observe proper etiquette. Keep in mind that you are a guest in another’s “house.”  Observing the following courtesies will not only communicate respect and appreciation to your hosts; they will also enable you to participate to the fullest extent feasible, without violating anyone’s religious principles.  

· Closely watch what regular community members are doing, and when appropriate, follow their example.  If people are removing their shoes at the door, wearing a head covering, or sitting in particular sections of the room, follow suit.  Observe whom particular members greet and converse with since many communities discourage shaking hands or private conversations with someone of the opposite sex.  If you are unsure, simply ask one of the members of the same sex as yourself.  

· Before using a camera or tape recorder at the site, obtain approval from one of the leaders.  Then, during the service, avoid talking or extensive note taking.  While it is unlikely that anyone will object to you making some jotted notes, time during the service should primarily be spent observing and listening.  Later, after leaving the site, you can withdraw to write up detailed field notes.

· Wear clothing that is neat, clean, modest, and appropriate for the setting.  For example, wear shoes that can be easily removed before services in an Islamic mosque, a Hindu temple, or a Buddhist meditation center.  Loose, comfortable dress is recommended in Buddhist temples where members and guests sit on meditation cushions.  In the Islamic mosque, women should wear either a dress or skirt and blouse that covers arms and reaches below the knees.  Also, while most religious communities don’t have rules regarding colors of clothing, the wearing of jewelry with other religious symbols (e.g., crosses, Stars of David, zodiac signs) is discouraged. 

5. Identify informants. As you participate in services on even a semi-regular basis, you can expect to meet respected individual members who will invite you into a deeper level of friendship.  The invitation may be to a meal in their home or to a special event of some kind (e.g., lecture, ceremony, or pageant) in the community.  Or it may begin with you treating them out to an after-service snack.  Maximize these opportunities to more widely participate in the lives of congregational members.  The more knowledgeable and accepting they are of you, the more at ease they will be to introduce you to other members of the group, reassuring them of your motives.  One or more of these friends might eventually become a short-term “key informant” for focused interviewing or even a “cultural mentor” over a more extended period of time.  

6.
Cope with culture stress. If you clearly announce your intentions, and reiterate them as necessary, group members will not expect you to fully embrace their beliefs and behaviors.  The exceptions are more likely among some members of exclusive religious communities—especially orthodox Jews, evangelical Christians, and fundamentalist Muslims—who might misinterpret your continued presence in their services as evidence of your desire to convert.  The ambiguity with which individual members inevitably perceive your involvement will no doubt produce a level of cultural anxiety.  Not to mention that having to learn when to stand or kneel, what to say or sing, or how to perform unfamiliar practices (e.g., ritual dances, meditative chants) can all be awkward at best, and deeply unsettling at worst.  The important thing is to not deny your discomfort and confusion, but to find a sympathetic member of the congregation with whom to verbalize it.  Your expressions of personal vulnerability may, in turn, open the door to the kind of meaningful relationships that will help normalize the setting.  In time, what initially appear as random and illogical behaviors will take on their own order and meaning.  

7.
Write full-field notes. Following the service, look for opportunities to converse with congregants regarding different aspects of the service.  Members of a local mosque, for example, will usually welcome questions that explore what washing with water, praying towards Mecca, or observing the Ramadan fast means to devout Muslims.  Then, after leaving the site, find a quiet place to reflect on the experience, either alone or with your partner.  Begin by recalling general information about the setting, including its physical details, congregants, and the order of service activities.  Then stand back from your descriptive account of religious forms (artifacts, beliefs, rituals) in order to consider the meanings underlying those forms.  Include both descriptive and interpretative comments in your journal.  On subsequent observations, you can begin to focus on details of those behaviors and events that are most relevant to your specific interests.  

9.
Compose an Analytic Journal Report. Organize a final analytic journal report (AJR) from your “jotted” and “full-field” notes.  Divide the report into two sections 

· Description. A narrative synthesis of the information gathered from the observational period and organized in terms of the various “forms” exhibited in the service: (a) physical environment, (b) events and activities, or prayer/meditation ritual, (c) styles of communication, and (d) formal instruction (message or sermon).

· Interpretation. A record of the emotional reactions, tentative interpretations, and questions resulting from your service observation and after-service interaction with congregants.  The heart of this section is a discussion of the “meanings” attached to 3 or 4 cultural forms (above) as explained by one or more congregants.  

If possible, plan to complete this journey over three or four visits, using the observation guide below.  During this period, you may also wish to consult informative Web sites or academic sources to learn more about the group you are studying.  Doing so will enable you to compare your congregation-specific understandings with other more general descriptions of your religious group.  After several weeks of participation, and as you make friends with members of the congregation, you might wish to arrange a series of personal interviews (see “Spiritual Identity”).  Be sure to take careful notes directly following the observations, and to tape-record (with your informant’s permission) any interview sessions.  The insights systematically collected and recorded can then be interpreted through your analytic journals.

Observation & Interview Guide

Use this observation guide to focus your attention on some of the key elements of the religious service.  As you prepare for the first observation, realize that you won’t be able to observe, much less to understand, everything that takes place.  Every congregation has social hierarchies, political arrangements, and local histories that exist through many generations and can take years for an outsider to fully fathom.  Go with an open mind and a broad observational scope, “taking in” the setting as much as you can and participating as you feel comfortable and able.  If you are attending a Roman Catholic mass, for example, when the peace of God is passed, feel free to stand, shake hands with congregants seated nearby, and “pass the peace.”  

PERSONAL EXPECTATIONS

1. Before traveling to the setting, ask yourself: What do I already know about the setting before arriving?  What are some of my expectations?  What is the time, location, and type of religious service?  [Record this in your fieldbook before the first visit.]

ARRIVING AT THE SITE

2. As you arrive at the setting, what first catches your attention?  Are outside monuments, gargoyles, minarets, altars, water basins, bells or statues visible?  Before entering the building, pause on the opposite side of the street and take a long and careful look at the building that houses “your” congregation.  What does the building say about this group of people?  Then take a few minutes to walk the streets surrounding the building.  Describe the immediate neighborhood in terms of housing type, racial/ethnic mix, and evidences of problems (e.g., bars on windows, graffiti, etc.).

3. Respectfully enter the building.  Are you greeted?  By whom?  How?  Are there particular things that congregational members do when they enter?  Are strangers expected to participate, and if so, how do you know?  How do you feel when you enter?  What is available for a person prior to the service (e.g., books, order of service, bulletin, pamphlets)?  Collect whatever flyers or pamphlets for perusal later on. 

THE PHYSICAL ENVIRONMENT

4. As you situate yourself, quietly examine the interior.  Oftentimes one can absorb the central elements of the faith from the aesthetic environment.  Is the space divided into different sections (e.g., alcoves and main sanctuary in Catholic churches)?  What space is dedicated to what purpose(s)?  Is there a focal point of vision?  Are there symbolic objects (e.g., statues, paintings or relics) in those spaces?  What kinds and colors of materials are used?  Do any of the objects create positive emotions in you?  Negative ones?  How do these spaces tell you that this is a place of worship?  Look also for wall hangings, bulletin boards, stairs, etc.  Where are they placed?   Then ask yourself: What messages do these features in the physical environment convey? 

5. Try to sketch out ("map") the design or floor plan of the setting, indicating major areas and their function, as well as major objects.  Do a rough sketch while in the setting; then, after returning home, you can fill in the detail. 

6. What is the overall atmosphere or "feel" of the place?  Give specific detail, perhaps comparing it with other services you are familiar with.  (This information may be of value to you when you wish to find out, at the end of subsequent observations, how your perceptions of the service or religious group have changed over time.)

7. Sacred objects. As the service progresses, consider the use of particular objects.  Are there any that are regarded by the people as sacred, as specially endowed with or in-dwelt by some supernatural power?  An almost incredible variety of objects can be rendered sacred by ceremony: sweet potatoes stroked and caressed (New Caledonians), soaring condors and albino animals (Quechuas), rabbits’ feet and St. Christopher medallions (North Americans), prayer sticks and katchina dolls (Hopi), the transformation of the bread and wine into the body and blood of Jesus Christ (certain Christian groups) and specially “anointed” cloths and banners (some Pentecostal “renewal” churches). 

THE PEOPLE

8. How many people are in attendance?  What are the relative numbers of men, women, adults, children, ethnic groups, etc.?

9. Sacred persons. Are there pastors, priests, or other sacred-looking people in the setting?  If so, what clues are given to them being “set-apart” from the rest?  How many are present during your observation?  What are their characteristics in terms of age, gender and ethnicity?  Do these persons wear special clothing or ornaments?  What are your initial impressions of them? 

10. Now, notice the “regulars” (laypersons).  How many are present during your observation?  What sets them apart from the sacred or priestly persons?  Are their characteristics (age, sex, ethnicity, dress style) different?

ACTIVITIES AND INTERACTIONS

11. Sacred rituals. Rituals are used to express the core values and beliefs of a group.  What order or structure does the service follow?  Is there a set schedule of activities or sacred rituals?  (Look for ways of greeting, prayer, singing, chanting, meditation, confession, and offering.)  What kinds of religious music are produced?  Who does what, when, with what, and with/to whom

12.
Sacred rites. Does the service provide you the opportunity to witness special “rites of passage” that occur around significant moments of human transition, such as birth, coming of age, marriage, and death?  (Look for the equivalent of familiar rites like baptism, circumcision, confirmation, bar and bat mitzvahs, weddings, reception of new members, funerals or memorial services, and ordination of clergy.)

13.
Sacred texts. What kinds of oral or written narratives are important to congregational members?  Is a “holy book” or other writings visible?  What literary forms do the writings take (e.g., stories, parables, chants)?  Are the texts read, recited, chanted, or sung?  How are they used in the service (e.g., to guide worship, to recite as prayers, to exhort members)?  What part do the recounted myths seem to play in the cultural identity of the people?

14.
Sacred words. Words specially used to address the supernatural are generally regarded as an indispensable part of a religious service.  How are words used?  Are prayer or religious formulae spontaneous or formal, spoken in a natural voice or with unnatural enunciation?  What is the content of the songs and chants?  Are the words used—during prayers, scripture recitations, chanting, formal messages, or another part of the ritual—purposely obscure (as is the case when Muslims memorize prayers in classical Arabic or Roman Catholic priests recite the mass in Latin)?  

15. Folk practices. Behind the respectability of historic cathedrals, holy books, and “official” symbols and rituals one often encounters popular or “folk” varieties of belief and practice, many of them unsanctioned by the established religious authorities.  The santeria of Cuba, for example, outwardly uses Christian symbols, but the real objects of worship are stones—representing saints—which are said to have the power to reproduce themselves as they are treated with the warm blood of animal sacrifice and herbs mixed with water.  What evidence of folk beliefs do you find?  What special places (e.g., mountains, shrines), objects (e.g., amulets, garlands) and practices (e.g., pilgrimages, offerings) are associated with those beliefs?  

16. Congregational etiquette. Note the types of behavior that are reinforced and those that are rebuked in various informal settings before or after the service.  

17.
Community ceremonial life. Private religious services often equip members for participation in the larger public arena.  What local community ceremonies—like street processions or festivals, special public services, educational forums—are identified with or sponsored by members of your congregation?  What is the structure of religious presence in those ceremonies?  In what other ways does the congregation exert social influence in the local context?  

INTERACTING WITH MEMBERS

At the close of the regular service, there may be a reception in which light appetizer-type foods and beverages are served.  This is an ideal time to informally interact with members.  Relax and be yourself.  If a member doesn’t approach you to talk, take initiative in introducing yourself to others.  They will likely want to know who you are and why you are visiting the congregation.  Take this opportunity to inquire about anything you didn’t understand in the service, or about the religious center itself.  The goal here is to try to “see” from another’s point of view, to dismantle stereotypes, and to identify the good, the strong, and the beautiful resident in their faith.

· Start by asking them how and why they became members of the congregation.  How often do they participate?  Do they typically participate with family, friends, or alone? 

· Move next to objects.  What things did you observe (or note absent) in the service that can be explained by your mentor?  Perhaps it was wall hangings (or the absence of such), statues, unique dress styles, a particular “holy book,” or special paraphernalia (e.g., beads or amulets).  What special significance do they have for your informant(s)?  Do congregants regard them as having supernatural power?  

· Next, probe the practices (from the logged activities) of the religious community.  Did you observe special rituals that involved pre-service cleansing, the recitation of stories, the repetition of holy words, the singing of hymns, the weighing or “baptizing” of babies, or the offering of money, food, and the like?  How does your informant label and describe these activities?  What is their intended purpose?  

· Finally, ask your informants to explain what meanings their faith holds for them.  What does “being Muslim” [or Buddhist, Hindu] mean to them?  What do they appreciate most about their faith?  What truths, ideals, or values are they proud of? What one or two things would they wish outsiders to understand or appreciate about their faith?  

PERSONAL REFLECTION

18.
Sit alone for 10 or 15 minutes, preferably in the building itself.  Think about your time in the service, relating it to experiences in your own religious background.  What do they share in common?  How are they different?  What understandings, insights or qualities of community life are you inspired to integrate into your own faith experience?  What 2-3 unresolved issues has the experience raised for you?  
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� The foregoing is adapted from Denny Sargent, Global Ritualism. St. Paul, MN: Llewellyn Publications, 1994. 


� In the United States, religious traditions native to Asia and North Africa have become increasingly prominent over the last 50 years.  The Muslim population grew from one mosque and 20,000 adherents in 1934 to 600 mosques (or Islamic centers) and more than 4 million adherents in 1988, and to 6 million adherents and over 1,500 mosques by 1998.  The Hindu community also dramatically expanded, from an estimated 150,000 in 1940 to 750,000 in 1990.  Closely related Buddhism has grown to represent yet another 650,000 adherents, mainly in the Buddhist Church of America (the Jodo Shinshu sect) and the Nichiren Shoshu sect.


� These include: Zen Buddhism, Transcendental Meditation, International Society for Krishna Consciousness (the Hare Krishna movement), the Unification Church (led by Sun Myung Moon), Punjabi Sant Mat tradition (Divine Light Mission), Meher Baba, ECKANKAR, Theosophy (popularized by J. Krishnamurti), the Covenant of the Goddess, and the Sufi Order.  Together they set the stage for the hugely popular "New Age"-styled spiritualism of the human potential movement.


� I use the term Majority World in place of the terms non-Western world, Third World or Two-Thirds World.  Today, more than 50% of the earth’s population lives in cities that combine elements of the so-called “Western” and “developed” First World on one hand, and the “non-Western” and “developing” Third World on the other.  
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